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Abstract 

The main purpose of this pilot study is to examine the effects of a Positive Psychotherapy-Based Peer 
Politeness Psychoeducation Program on the bullying tendencies and conflict-resolution skills of fourth-
grade elementary school students. The psychoeducation program, conducted as part of the research, was 
designed as a six-week program with nine fourth-grade students exhibiting bullying tendencies, as 
observed by their teachers. The program content included topics such as empathy, open communication, 
conflict resolution strategies, and solution generation, organized around the themes of trust, politeness, 
honesty, success, and loyalty – derived from the Positive Psychotherapy (PPT) framework developed by 
Peseschkian. Data were collected using the Bullying Tendency Scale and the Conflict Resolution Skills Scale 
for Children via pre- and post-tests. Nonparametric analyses (Wilcoxon Signed-Rank Test) were performed 
due to the small sample size. The results showed statistically significant improvements in students' conflict 
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resolution skills, while a positive but statistically non-significant decrease was observed in bullying 
tendency scores. These preliminary findings suggest that a PPT-based peer politeness psychoeducation 
program may be a promising preventive tool for improving conflict resolution skills and reducing bullying 
tendencies; however, due to the small sample size (N = 9) and lack of a control group, the results should 
be cautiously evaluated and tested in larger, controlled studies. 
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Introduction 

Peer bullying, defined as a set of intentional, 
systematic, and repeatedly harmful behaviors 
rooted in interpersonal power imbalance (Ordu, 
2023; Roland, 2002), can affect both the 
perpetrators who engage in bullying behavior 
and the victims who are exposed to it, in terms 
of both physiological and psychosocial 
dimensions (Aslan, 2024). Studies in the 
literature indicate that peer bullying leads to 
short- and long-term symptoms in children and 
adolescents such as depression, decreased self-
esteem, anxiety disorders, adjustment 
difficulties, social isolation, and reduced 
academic achievement (Çelikateş, 2025; Özbilen 
et al., 2017). When the underlying causes of 
bullying are examined, key antecedents include 
deficiencies in social skills, lack of empathy, 
absence of anger control, and limited self-
expression skills (Çelikateş, 2025; Emek, 2024). 

Rather than relying on traditional punitive 
and discipline-focused methods, there is a 
growing recognition that students need 
psychoeducational interventions to equip them 
with constructive conflict-resolution skills (Ergin, 
2024; Sezgin, 2023). Peaceful conflict resolution 
and peer support programs implemented in 
educational settings have been shown to 
meaningfully enhance students' empathic 
understanding and transform peer relationships 
positively by reducing aggressive behaviors 
(Bradshaw, 2015; Şahin et al., 2011). 

Within this framework, bullying-related peer 
difficulties may also be conceptualized in terms 
of actual conflict in Positive Psychotherapy. In 
Positive Psychotherapy, actual conflict refers to 
interpersonal conflicts emerging in the course of 
ongoing relationships and daily interactions. In 
this respect, bullying may be understood not 
only as an aggressive behavioral outcome but 
also as a dysfunctional way of managing peer 
conflict. Accordingly, school-based interventions 
that strengthen children’s communication, 
empathy, emotional expression, and 
constructive problem-solving capacities may 
help reduce maladaptive conflict patterns before 

they become more stable forms of aggressive 
peer interaction (Eryılmaz, 2020, 2023; Sarı, 
2015). 

In school settings, the Trust-PHAL model 
seems to offer a workable framework for 
addressing peer conflict. The model links five 
capabilities-trustworthiness, politeness, 
honesty, achievement, and loyalty- to the five 
stages of Positive Psychotherapy in addressing 
actual conflict. In the school context, these 
capabilities can be reflected in safer peer 
relationships, respectful communication, open 
expression of feelings, problem-solving, and 
commitment to shared solutions. This makes 
Trust-PHAL relevant not only for conflict 
resolution but also for structuring 
psychoeducational work in bullying prevention 
(Eryılmaz, 2023). 

Within the context of peer relationships, peer 
politeness (also referred to as school politeness) 
has emerged as one of the most powerful 
protective factors against violence and bullying 
(Kaya-Memiş, 2018; Binfet & Gaertner, 2015). 
Politeness is defined as a combination of 
emotional, behavioral, and motivational 
elements aimed at doing good for others, 
treating them with respect, and making them 
happy through helpful acts (Kerr et al., 2015; 
Park et al., 2004). In the school and peer context, 
this concept refers to acts of physical or 
emotional support that help individuals form and 
sustain positive relationships (Binfet & Gaertner, 
2015). The prevalence of politeness in the school 
environment contributes to students' social and 
emotional development (Kaya-Memiş, 2018). 
Studies in the literature indicate that politeness 
among peer groups not only reduces bullying but 
also encourages prosocial behaviors such as 
helping and sharing, contributes to students' 
psychological and emotional well-being, and 
increases peer acceptance (Kaplan et al., 2016; 
Layous et al., 2012). The use of politeness in peer 
relationships can facilitate respect in 
communication, the ability to consider different 
perspectives, and the resolution of interpersonal 
conflicts. Likewise, trustworthiness is particularly 
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important in peer interactions, especially in 
conflict situations, for protecting both one's own 
rights and those of the other party. Honesty can 
enable the clear expression of thoughts, feelings, 
and desires to the other party; achievement can 
facilitate the effective use of problem-solving 
skills in conflict situations and interpersonal 
relationships; and loyalty can strengthen 
commitment to conflict resolution and healthy 
peer relationships (Eryılmaz, 2020). In this 
regard, it can be said that the psychoeducation 
program prepared in this direction was inspired 
by Trust-PHAL, the capability-based conflict 
resolution method developed by Eryılmaz (2023) 
and mentioned above (trustworthiness, 
politeness, honesty, achievement, and loyalty), 
and was adapted to the developmental needs of 
primary school children. 

Positive Psychotherapy, developed by Nossrat 
Peseschkian, is an approach that emphasizes the 
positive aspects of human beings beyond 
problem- and psychopathology-focused schools 
of thought. Positive Psychotherapy not only 
reduces symptoms but also aims to develop 
positive character qualities in individuals 
(Eryılmaz, 2017). The Positive Psychotherapy 
approach argues that a person comes into the 
world with the capabilities to love and to know. 
It addresses these capabilities within the context 
of primary capacities (love, trust, hope…) and 
secondary capacities (politeness, achievement, 
honesty…) (Eryılmaz, 2011). Based on this 
theoretical perspective, the psychoeducation 
program included themes of trust, politeness, 
honesty, achievement, and loyalty, and planned 
activities aimed to develop students' empathy, 
openness in communication, and positive 
conflict-resolution skills through these themes. It 
is known that conducting preventive work 
focused on developing children's strengths and 
positive aspects in their actual peer interactions 
helps eliminate problems before they arise 
(Eryılmaz, 2017; Sezgin, 2023).  

When the current Positive Psychotherapy 
literature is examined, it is observed that the 
school is increasingly moving toward more 
structured, teachable, and capability-focused 
approaches. Recent studies have focused on 
topics such as Positive Psychotherapy-based ego-
strengthening intervention programs, 
interpersonal differentiation models, and 
systematic formulation for processing basic 
conflicts. Looking at these studies, it can be said 
that contemporary Positive Psychotherapy 

addresses not only the emphasis on strengths 
but also the development of applicable, staged 
intervention programs. Evaluated within this 
scope, adapting Positive Psychotherapy 
principles to a school-based psychoeducation 
program aimed at reducing bullying tendencies 
and improving conflict resolution skills appears 
theoretically consistent and highly functional in 
practice (Bırni & Eryılmaz, 2025; Eryılmaz, 2025, 
2026; Eryılmaz, Özbey Duygu & Messias, 2026). 

When all these considerations are examined, 
it is clear that there is a need for structured, 
systematic programs that develop students' 
strengths, politeness, and empathy rather than 
addressing bullying behavior solely as a problem 
to be corrected. The primary aim of this research 
is to examine the effect of a Positive 
Psychotherapy-based peer politeness 
psychoeducation program on the bullying 
tendencies and conflict resolution skills of 
fourth-grade primary school students. 

 

Methodology 

2.1. Research Design  
This pilot study used a single-group pretest-

posttest (pre-experimental) design (Büyüköztürk 
et al., 2024). The effect of the Positive 
Psychotherapy-Based Peer Politeness 
Psychoeducational Program on students’ 
bullying tendencies and conflict resolution skills 
was examined using data collected from students 
before and after the implementation of the 
psychoeducational program. 

 
 2.2. Participants 
 The research group consisted of nine fourth-

year pupils attending a state primary school in 
Istanbul, Turkey, who were identified as 
exhibiting bullying tendencies based on teacher 
observations and were selected using purposive 
sampling. In purposive sampling, individuals are 
selected based on criteria most appropriate to 
the study's objectives (Gürbüz & Şahin, 2018). 
The participants’ ages ranged from 9 to 11, with 
an average age of 10. 66.7% of the participants 
(n = 6) are boys, and 33.3% (n = 3) are girls. 

 
2.3. Data Collection Tools 
2.3.1. Bullying Tendency Scale: A four-point 

Likert-type scale developed by Dölek (2002) was 
used to measure students’ propensity to bully. 
The scale consists of 26 items and six sub-
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dimensions: Negative Projection, Lack of 
Emotional Sharing, Self-Justification, Distressing 
Others, Use of Power, and Indifference. The scale 
includes reverse-scored items. The Cronbach’s 
alpha reliability coefficient for the scale was .67. 

 

2.3.2 Conflict Resolution Skills Scale for 
Children: Developed by Gürdoğan-Bayır and 
Gültekin (2019), this scale is a valid and reliable 
tool designed to measure conflict resolution 
skills among Year 4 primary school pupils. The 
scale consists of two sub-dimensions, 22 items, 
and a four-point Likert scale. The sub-dimensions 
are described as ‘Resorting to Compromise’ and 
‘Resorting to Violence’. Whilst the scale’s overall 
Cronbach’s alpha coefficient was found to be .92, 
it was recorded as .92 for the ‘Resorting to 
Compromise’ sub-dimension and .81 for the 
‘Resorting to Violence’ sub-dimension. 

 
2.4. Procedure 
The program, a psychoeducational program 

based on Positive Psychotherapy, consists of six 
sessions, each held once a week and lasting 
approximately 40 minutes. The program content 
was developed using the Trust-PHAL method, a 
five-stage conflict-resolution approach inspired 
by the principles of Positive Psychotherapy 
(Eryılmaz, 2023). The program aims to equip 
individuals with five core capacities: trust, 
politeness, honesty, success, and loyalty. The first 
session focused on trust and aimed to strengthen 
group bonds, enhance a sense of security, and 
help students evaluate interpersonal problems 
more objectively. The second session focused on 
politeness and included activities designed to 
develop empathy, broaden perspectives, and 
encourage polite language. The third session 

addressed honesty; it included role-play 
activities using open communication practices 
and ‘I-message’ exercises, aiming to help 
students express their feelings and needs directly 
yet non-aggressively. The fourth session focused 
on success; it introduced problem-solving steps 
and encouraged students to generate multiple 
alternative solutions for peer conflict scenarios. 
The fifth session addressed loyalty. Here, the 
focus was on responsibility, commitment, and 
maintaining 

 constructive agreements in peer 
relationships. The final session served as a wrap-
up and consolidation session, ensuring that 
previously learned abilities were reviewed and 
integrated. 

 
2.5. Data Analysis 
Due to the small sample size, non-parametric 

methods were used to analyze the data. In this 
study, descriptive statistics were used along with 
the Wilcoxon Signed-Rank Test to compare pre-
test and post-test scores. Findings were 
evaluated at a significance level of p < .05. In 
addition, effect sizes for the Wilcoxon Signed-
Rank Test were calculated as r = Z/√N, where N is 
the total number of observations (2 × 9 = 18), and 
interpreted according to Cohen’s (1988) criteria 
of .10 (small), .30 (medium), and .50 (large) 
(Tomczak & Tomczak, 2014). 

 

Results 

This section presents the demographic 
characteristics of the experimental group, 
descriptive statistics, and the results of the 
Wilcoxon Signed-Rank Test. 

 
Table 1. Demographic Characteristics of the Experimental Group 

 
Characteristic Category n % 

Age 9 2 22.2  
10 6 66.7  
11 1 11.1 

Gender Male 6 66.7  
Female 3 33.3 

Note: Percentages are based on the total sample (N = 9)

The experimental group consisted of nine 
fourth-grade students aged 9 to 11, with the 
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majority (66.67%) being 10 years old. Two-thirds 
of the participants were male (66.67%), and one-

third were female (33.33%). 
 

Table 2. Descriptive Statistics and Wilcoxon Signed-Rank Test Results for Pretest–Posttest 
Comparisons 

Variable Pretest M 
(SD) 

Posttest M 
(SD) 

Ranks 
(−/+/tie) 

Z p r 

Bullying Tendency 
      

General Bullying 52.33 (9.11) 44.66 (9.89) 7/1/1 −1.76 .079 .41 
Negative Projection 9.88 (2.36) 7.66 (2.34) 6/1/2 −1.87 .061 .44 

Lack of Emotional Sharing 11.22 (3.86) 10.22 (3.80) 4/4/1 −0.42 .672 .10 
Self-Justification 8.88 (2.75) 8.44 (2.12) 4/3/2 −0.26 .798 .06 

Distressing Others 7.88 (2.08) 6.66 (1.58) 8/1/0 −1.84 .066 .43 
Use of Power 12.11 (2.42) 9.66 (2.91) 6/2/1 −1.69 .091 .40 

Indifference 2.33 (0.86) 2.00 (0.86) 3/2/4 −0.97 .334 .23 
Conflict Resolution Skills 

      

General Conflict 
Resolution Skills 

58.66 
(12.45) 

70.88 (6.15) 1/7/1 −2.10 .036* .49 

Resorting to Compromise 37.77 (8.43) 47.88 (5.08) 1/6/2 −2.20 .028* .52 
Resorting to Violence 24.00 (6.08) 26.55 (4.63) 4/5/0 −1.07 .286 .25 

 
Note: N=9 for all measures. M = Mean, SD = Standard Deviation. Ranks = negative/positive/tied ranks (a negative 
rank indicates a lower posttest than pretest score). Z = Wilcoxon Signed-Rank Test statistic; r = effect size (r = Z/√N, 
where N is the total number of observations [18]; .10 = small, .30 = medium, .50 = large). *p < .05 

 
As shown in Table 2, posttest scores for 

general conflict resolution skills and the 
Resorting to Compromise subscale increased 
compared to pretest scores. Conversely, 
decreases were observed in general bullying 
tendency scores and in the subscales Negative 
Projection, Distressing Others, and Use of Power. 

Wilcoxon Signed-Rank Test analyses revealed 
a statistically significant increase in the 
experimental group's general conflict resolution 
skills scores (Z = −2.100, p = .036, r = .49). 
Similarly, a significant increase was found in the 
Resorting to Compromise subscale (Z = −2.197, p 
= .028, r = .52). No statistically significant 
differences were observed for Lack of Emotional 
Sharing, Self-Justification, Resorting to Violence, 
or Indifference. In the area of bullying 
tendencies, the decreases in scores for General 
Bullying (Z = −1.757, p = .079, r = .41), Negative 
Projection (Z = −1.873, p = .061, r = .44), 
Distressing Others (Z = −1.836, p = .066, r = .43), 
and Use of Power (Z = −1.691, p = .091, r = .40) 
were not statistically significant. However, the 
moderate effect sizes and the uniform direction 
of change across all sub-dimensions suggest a 
positive downward trend in bullying tendencies. 

It is thought that the limited statistical power due 
to the small sample size may have contributed to 
the lack of statistical significance of this trend. 

 

Discussion 

This study examined the effects of a six-week 
Positive Psychotherapy-Based Peer Politeness 
Psychoeducation Program on the bullying 
tendencies and conflict resolution skills of 
fourth-grade primary school students. The 
findings demonstrate that the program produced 
a statistically significant improvement in conflict 
resolution skills and a notable, though not 
statistically significant, decrease in bullying 
tendencies. The study's findings are consistent 
with the contemporary understanding that 
bullying needs to be addressed not only through 
behavioral methods but also through preventive 
interventions that strengthen social and 
emotional skills (Lee et al., 2026; Xu et al., 2026). 

   The most robust finding was the significant 
increase in General Conflict Resolution Skills 
scores. The significant improvement in the 
Resorting to Compromise subscale indicates that 
the psychoeducation program supported 
students in preferring more positive and 
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cooperative solutions in conflict situations. This 
is consistent with studies demonstrating that 
empathy- and peer-mediation-based training 
enhances social problem-solving capacities 
(Şahin et al., 2011). It is also known that 
constructive, peaceful conflict-resolution 
programs reduce the likelihood of violence by 
improving emotion regulation skills (Pérez-Jorge 
et al., 2023). The lack of significant change in the 
sub-dimension of resorting to violence suggests 
that longer and more comprehensive 
interventions may be necessary to eliminate 
tendencies towards violence and aggression. 

    The findings can also be interpreted from 
the perspective of the Trust-PHAL model, which 
addresses conflict resolution in Positive 
Psychotherapy (Eryılmaz, 2023). In this 
framework, conflict resolution skills are 
strengthened when individuals are guided 
through a sequential, staged process that 
emphasizes trustworthiness, politeness, 
honesty, achievement, and loyalty (Eryılmaz, 
2023). It appears that the current 
psychoeducation program has adapted the Trust-
PHAL model to align with the developmental 
level of primary school students. Trust-focused 
activities may have supported a climate of trust 
within relationships and a more objective 
engagement with peer problems; politeness-
oriented activities may have fostered empathy, 
perspective-taking, and respectful 
communication; honesty-based practices may 
have encouraged the expression of feelings and 
needs without breaking away from the context of 
politeness; achievement-oriented activities may 
have strengthened problem-solving and 
alternative solution generation skills; and loyalty-
based tasks may have supported commitment to 
shared agreements, staying loyal, and continuity 
in positive peer relations. From this perspective, 
the greater improvement in conflict resolution 
skills is theoretically consistent with the 
program's direct structure. In contrast, the 
reductions in bullying tendency indicate that 
longer-term or more intensive interventions may 
be required for behavioral patterns to change 
more fully. 

Regarding bullying tendencies, the General 
Bullying mean decreased from pretest to 
posttest, though the change did not reach 
statistical significance. The decrease in scores for 
Negative Projection, Distressing Others, and Use 
of Power suggests that the intervention program 
may have begun to reduce aggressive 

tendencies. Given that bullying is a form of 
repeated aggression rooted in a power 
imbalance (Olweus, 1999), a reduction at the 
tendency level is a realistic expectation for short-
term interventions. Considering that bullying is 
associated with depression, academic failure, 
and psychiatric symptoms (Avşar & Ayaz Alkaya, 
2017; Samara et al., 2021; Zhang et al., 2019), 
preventive interventions conducted at an early 
age may provide long-term protective effects. 

When evaluated within the ecological 
systems theory framework (Bronfenbrenner, 
1979; Hong & Espelage, 2012), the findings 
support the view that bullying is a product of 
reciprocal interactions among the individual, 
peer group, and school climate. The program 
themes of empathy, open communication, trust, 
and politeness are thought to form a protective 
mechanism by enhancing peer acceptance. 
Meta-analysis studies show that prosocial 
behaviors increase peer acceptance and reduce 
the risk of social exclusion (Zheng & Zhang, 
2026). Findings that group empathy increases 
the likelihood of intervening in bullying (Dai et 
al., 2026) suggest that such programs may have 
a transformative effect on the entire classroom 
climate. 

The strengths-focused, meaning-oriented 
structure of PPT (Rashid, 2015; Seligman, 2011; 
Uliaszek et al., 2016) enables children to develop 
constructive behavioral repertoires rather than 
merely suppressing aggressive impulses. The 
finding that interventions based on love and 
politeness increase self-compassion and positive 
emotions and reduce negative mental health 
symptoms (Petrovic et al., 2024) further supports 
this framework. The results showing that 
politeness and resilience-based interventions 
strengthen empathy and weaken aggression in 
elementary school students (Luo et al., 2025) are 
also consistent with improvements observed in 
conflict resolution. 

 

Conclusions 

The findings of this pilot study suggest that a 
short, systematic intervention program based on 
Positive Psychotherapy may improve conflict-
resolution skills among primary school students. 
The significant increase in the "Resorting to 
Compromise" sub-dimension and the non-
significant but consistent downward trend, 
accompanied by medium effect sizes, in the 
"Bullying Tendency" sub-dimensions, suggest 
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that Positive Psychotherapy-based programs 
may be considered preventive tools in schools. 
Instead of addressing bullying solely as a 
disciplinary problem, strengthening protective 
and positive factors such as politeness, empathy, 
emotion regulation, and peer acceptance 
appears more functional. The comprehensive 
implementation of such psychoeducational 
programs through psychological counseling and 
guidance services is a crucial step in 
strengthening social-emotional skills at an early 
age, integrating the concept of politeness into 

daily life, and breaking the cycle of bullying. Our 
pilot study has some limitations. The small 
sample size (N = 9) and the absence of a control 
group limit statistical power and prevent causal 
inferences. Furthermore, the single-group pre-
test-post-test design is susceptible to factors that 
may affect internal validity, such as maturation 
and history effects. Therefore, these results 
should be considered preliminary findings. It is 
recommended that future studies increase the 
sample size and include a control group to more 
robustly test the program's effectiveness.
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